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Executive Summary 
 
 

Intent of the Program 

The Prospect for Success (PFS) program’s goal is to increase the depth and the extent of 

students’ engagement with their education. All first-time, full-time freshmen have the 

opportunity to enroll in a PFS course with a dedicated engagement curriculum, including 

academic work, integrated advising, and partnerships with campus organizations. In 

addition, each PFS course shares three student learning outcomes (SLOs) in common, 

related to commitment to success, inquiry, and cultural awareness. 

 

Activities in 2013-14 

 In fall 2013, more than half of UNC Charlotte’s first-time full time freshmen were 

enrolled in a PFS course (1624 out of 3087).  Sixteen separate courses were 

offered across all 7 colleges.   

 Faculty development offerings in 2013-14 comprised 3 day-long meetings, 3 

lunchtime discussions, one keynote address from a national expert, and college-

specific consultations on curriculum and assignment design.   

 PFS policy and guidance was set by the Steering Committee, and day to day 

operations were coordinated by an administrative team. 

 

Findings for 2013-14 

 SLO assessment data show that 61.7% of students demonstrated ‘inquiry’, 58.1% 

demonstrated ‘commitment to success,’ and 36.8% demonstrated ‘cultural 

awareness’ as measured by direct scoring of student reflection essays.  These 

figures are short of the stated target of 75% mastery of each SLO. 

 With regard to student success performance indicators:  

o PFS students are more likely to intend to return to UNC Charlotte for their 

sophomore year than non-PFS students are. 

o PFS students attempted and completed more semester hours, on average, 

than non-PFS students 

 

Changes for 2014-15 

 The College of Health and Human Services will implement PFS for all its 

freshmen in 2014-15, after its pilot year in 2013-14.  The College of Arts + 

Architecture and the College of Liberal Arts and Sciences will expand their PFS 

course offerings. 

 Each college has presented plans, based on 2013-14 SLO assessment data, to 

improve student learning in PFS courses in 2014-15. 

 Indirect SLO assessment will be improved by collecting qualitative data through 

focus groups. 

 The faculty development program in 2014-15 will move to a college-specific, 

curriculum-driven consultation model. 
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The Prospect for Success program was created to fulfill UNC Charlotte’s Quality Enhancement 

Plan.  Prospect’s goal is to increase the depth and the extent of students’ engagement with their 

education. All first-time, full-time freshmen have the opportunity to enroll in a Prospect course 

with a dedicated engagement curriculum, including academic work, integrated advising, and 

partnerships with campus organizations.  

 

The planning process for Prospect for Success began in fall 2010, with a comprehensive analysis 

of UNC Charlotte’s needs involving many stakeholders including faculty, administration, 

students and staff.  The full proposal was presented to the Southern Association of Colleges and 

Schools—Commission on Colleges (SACSCOC) in March 2013.  The university began a three-

year implementation cycle in fall 2013, when about half all eligible freshmen were enrolled in 

Prospect courses.  By full implementation in fall 2015, that figure is projected to be about 90%. 

 

This report presents and discusses the results from Prospect’s first implementation year in three 

categories: Student Learning Outcomes, Process Outcomes, and Program Outcomes.  In each 

section, we will describe any changes planned for AY 2014-15 and explain how these are related 

to the findings from AY 2013-14.  The report concludes by outlining plans for additional data 

analysis and further research on Prospect for Success.  
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I.  Student Learning Outcomes (SLOs) 
 

Prospect for Success (PFS) courses are designed by the individual colleges at UNC Charlotte.  

These are the PFS courses that were taught in fall 2013: 

 

College Course call  

number(s) 

Total Enrollment 

College of Computing & 

Informatics  

ITCS 1600 159 

College of Health & Human 

Services 

UCOL 1000
1
 88 

College of Liberal Arts & 

Sciences
2
 

LBST 2101  

SOCY1101 

UCOL 1200 

438 

College of Arts +Architecture MUSC 1000 

THEA 1140
3
 

50 

College of Business BUSN 1101 361 

College of Education EDUC 1000 72 

College of Engineering ENGR 1201 

ETCE 1222 

456 

 total PFS 

enrollment fall 

2013 

1624 

 

Each PFS course shares several elements in common, though other aspects vary based on the 

college implementation team’s determinations about how best to serve their own students.  The 

most significant shared aspect of Prospect courses is the set of three common student learning 

outcomes (SLOs).  

 

Commitment to Success:  Students will identify comprehensive, realistic, and 

meaningful goals for their collegiate experience, develop intentional strategies for 

achieving those goals, and revise their goals in light of experience. 

 

Inquiry:  Students understand inquiry as an open-ended pursuit of knowledge, driven by 

curiosity, which builds a foundation for future learning. 

 

Cultural Awareness:  Students will demonstrate an understanding of themselves, and of 

others, as individuals whose world view and capacities are shaped by culture and 

experience as well as an understanding of the need to navigate difference in order to take 

advantage of opportunities and resolve conflicts. 

 

 

a. The direct assessment of Prospect for Success SLOs is conducted separately in each 

college, though the effectiveness measure and methodology are meant to be standard across all 

                                                           
1
 Pilot course, not assessed. In 2014-15 PFS will be fully implemented and assessed in CHHS. 

2
 In 2014-15 CLAS will expand its PFS course offerings with full implementation scheduled for fall 2015. 

3
 Pilot course, not assessed. In 2014-15 COA+A will expand its PFS offerings with full implementation scheduled for 

fall 2015. 
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colleges.  Direct assessment data is generated by scoring samples of student reflection essays 

against common rubrics.  (See Appendix A for rubrics and suggested reflection essay prompts.) 

The process is as follows: 

 

 Assessment products are collected by Prospect faculty 

 The PFS Assessment Director creates a valid sample of the student products 

 After training/norming in the use of the rubrics, the sample is scored by 2-3 readers 

 Results are tallied and reported to the PFS Assessment Director and to the college 

implementation team  

 The college implementation team meets to review the results, and decide the 

changes/improvements to make on the basis of the assessment data  

 

In all colleges/courses, the desired outcome is that 75% of students will score a “2” or better on 

each of the three SLOs.  The charts below present the data from fall 2013. 
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Overall, the target was not met.  Across the university, the data show that students in (assessed) 

PFS courses were most likely to demonstrate achievement of the ‘inquiry’ SLO, with 61.7% of 

the scores meeting the desired outcome.  Students were slightly less likely to demonstrate 

achievement of ‘commitment to success’ (58.1%), and much less likely to demonstrate 

achievement of ‘cultural awareness’ (36.8%).   

 

In the charts above, which summarize the data from average rubric scores for each SLO, one sees 

a wide range of student achievement among colleges on each of the three SLOs.  The charts 

below present more detailed information by separating average scores into the three dimensions 

evaluated by the rubrics.
4
  These charts demonstrate the range within and between colleges with 

regard to the scoring criteria specified.  

 

                                                           
4
 The common rubrics used to assess student work included three dimensions for each SLO.  “Commitment to 

Success” essays were meant to show evidence of goal setting, strategies, and self-understanding; “Inquiry” essays 
were evaluated on exploratory process, connections, and analysis/synthesis; “Cultural Awareness” essays were 
scored for awareness, openness, and navigating difference. 
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Separating the data in this way is useful for college implementation teams as they think about 

curricular adjustments.  Using the information above, colleges were asked to describe the 

changes or improvements they would implement during the next academic year to improve 

student learning. Examples (as discussed in SLO Assessment Reports) are below. 

 

 In the College of Engineering, the implementation team has made two distinct 

recommendations for improvement.   

o First, in fall 2014 the reflection essay will be moved from mid-term to 

later in the semester.   

 As the graph above shows, most COEN students did not 

adequately demonstrate any of the cultural awareness criteria. A 

later assessment will give students an opportunity to experience 
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more teamwork and reflect on how those experiences helped 

them learn to deal with diversity.   

 With regard to commitment to success, students will have time to 

learn more about the engineering disciplines and the profession in 

general, and hopefully reflect on their academic performance and 

‘fit’ of major based on mid-term grades.   

o Secondly, students will be asked to write reflectively more often prior to 

the essay, for the practice of reflection itself and the experience of 

writing in the reflective genre.  

 

 The College of Computing and Informatics implementation team felt that there 

was a mismatch between the students’ ability to actually ‘do’ inquiry, cultural 

awareness, and commitment to success, and their ability to write cogently about 

it in response to the assessment reflective essay prompts.  To address this, fall 

2014’s instructors and team leaders have been trained in reflective writing (what 

it is and how to help students do it well)
5
, and will in turn incorporate more 

reflective writing into class activities.  In addition, they will add a peer draft 

review step to the reflective essay writing process.  These changes may lead to 

student essays that more accurately reflect the learning that students have done 

over the course of the semester with regard to all SLOs. 

 

 In the College of Liberal Arts and Sciences, the implementation team felt that 

the main issue to improve upon was helping faculty make explicit the link 

between the instructional activity of each PFS course, the common SLOs, and 

the assignments used to assess SLOs.  The 2013-14 general education CLAS 

courses tended to ‘layer’ outcome information on top of existing curricula rather 

than embedding it into the general fabric of each course.  To address this, the 

faculty teaching fall 2014 PFS courses will meet regularly to discuss their 

understanding of each of the SLOs, and the activities and assignments each 

faculty member will include in their course.   The intent is to ensure that faculty 

design their courses using the benefit of the group’s collective expertise, and 

with an understanding of the practices and orientations of their colleagues.  

Greater integration of and attention to Prospect SLOs in these courses should 

improve student learning across all SLOs and provide a basis for comparison 

among diverse CLAS Prospect courses. 

 

 

The above examples describe the steps that the colleges are taking to ensure continuous 

improvement with regard to student learning.  The Prospect Steering Committee will take action 

during 2014-15, as well, at the level of program policymaking.   

 

During the spring 2014 semester, while discussing the instructors’ experiences and the direct 

SLO assessment results, the Steering Committee identified a need to further specify how SLOs 

are interpreted within colleges.   Different interpretations of the dimensions’ terminology, and 

strict adherence to written reflections for assessment could have impacted students’ abilities to 

                                                           
5
 Session conducted on June 5 by Jean Coco, interim director of the Communication Across the Curriculum 

program.   
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demonstrate learning.  In spring and early summer 2014, members of the Prospect Steering 

Committee and the PFS administrative team discussed these questions: 

 What alternatives to the common reflection prompts are acceptable? Are there artifacts 

other than written reflection essays that might be evaluated for SLO direct assessment? 

 In what way can/should the criteria/dimensions in the rubrics be refined so that the 

scoring process would better reflect the goals of the overall program and the needs of 

individual colleges?   

 

In summer 2014, revised rubrics for each of the three SLOS will be prepared by the PFS 

administrative team and submitted to Steering for approval by early August.  The revised rubrics 

will be distributed to all fall 2014 PFS instructors, along with an expanded list of assessment 

suggestions, explications, and examples. 

 

 

b. The original QEP assessment plan provided for indirect assessment of the SLOs, as well, via 

two methods.  First, we will compare fall 2013 freshmen responses on selected National Study of 

Student Engagement (NSSE) items to responses from freshmen in the fall 2011 cohort.
 6

  At the 

time of this writing, this year’s results were not yet available but they will be included in future 

reports and analysis.   

 

The second indirect SLO assessment method was via survey administered at the beginning and 

again at the end of the semester.  The intent was to demonstrate students’ growth by comparing 

their understanding of the outcomes at the beginning of the semester to the end of the semester.  

Results from the survey are below. 

 

 

 # invited # completed Response rate 

4
th

 week 1624 529 32.6% 

15
th

 week 1624 149 7.8% 

 

 

The survey was not distributed in a way that allows the ability to measure changes in student 

attitudes as a direct result of the PFS curriculum. The 149 respondents in the 15
th

 week were not 

the same people as the 529 who responded in the 4
th

 week.   

 

In addition, the 15
th

 week numbers are too small to support a college-by-college analysis. No 

college had enough respondents to support statistical tests of significance.   

 

However, some of the survey responses are instructive as baseline information for future 

analysis.   

 First, as we follow this fall 2013 FTFTFR (first-time-in-college, full-time freshmen) 

cohort through their college careers, we can understand whether their responses in the 

first semester have any predictive power with regard to their attitudes and academic 

performance. 

                                                           
6
 See Appendix C for a list of the items to be analyzed.   
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 Second, some of these responses can serve as a as a comparison to next year’s focus 

group data. See Appendix B for responses to selected questions that provide a snapshot of 

student attitudes of the sort that will be explored in greater depth in 2014-15 (as described 

below). 

 

 

Going forward, the PFS assessment plan will be modified.  The survey will not be repeated.   

Instead, focus groups conducted will be conducted at the beginning of the fall semester, and 

again 6-8 weeks into the spring semester.
7
  Qualitative data will give us deeper, richer 

information about how students are experiencing the Prospect curriculum.  This methodology 

will provide a more productive complement to the direct assessment data by allowing us to probe 

into how students understand the SLOs of the program.  

 
 

  

                                                           
7
 The IRB protocol for Prospect was written to allow for such research, so it will not need to be amended. 
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II. Process Outcomes 

 

 

This section reports on activities related to the effective implementation of Prospect, and to the 

practices of continuous improvement based on assessment data and experience. This includes 

faculty professional development and activities of the administrative team and Steering 

Committee.   

 

A. Faculty Development  

a. 2013-14 events 

i. In August 2013, all fall 2013 PFS instructors were invited to participate in 

a one-day workshop covering the topics of reflective writing, the SLO 

assessment process, and campus partnerships. 

ii. In the fall 2013 semester, 3 Brown Bag lunches were held for current and 

future PFS instructors (topics were reflective writing, SoTL opportunities 

for PFS
8
, and supporting LGBT students in the first year). 

iii. In January 2014, all fall 2013 PFS instructors, representatives from 

campus partner organizations, other members of college implementation 

teams, and the Prospect Steering committee participated in a one-day 

session to discuss preliminary ideas about future changes based on the fall 

2013 teaching experiences.
9
 

iv. In May 2014, all instructors who were new to PFS for 2014 participated in 

two full days of faculty development. They were trained in designing 

syllabi for significant learning and in incorporating learning activities and 

authentic assessments for each of the three SLOs into their courses.  The 

two-day workshop also included a 2-hour session on reflective writing in 

which all PFS instructors, campus partners, and other members of college 

implementation teams and Steering participated. 

 

 

 

b. Spring 2014 curriculum consultations 

Early in the spring semester, the PFS administrative team contacted Virginia 

Lee, a nationally recognized expert in inquiry-based learning, about 

deepening and extending the inquiry discussion on campus.  Dr. Lee 

contracted with the PFS team to provide consultation and speaking services 

as described below. 

 

i. April 30 events  

                                                           
8
 Regarding SoTL (scholarship of teaching and learning) there is a modest amount in the PFS budget to support 

travel and conference fees for PFS faculty to present findings based on their Prospect experiences 
9
 SLO assessment data was not available until late February, so this session was intended to be more of a 

‘debriefing’ format than a ‘study session.’ 
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On April 30 Dr. Lee presented a 90-minute workshop titled Inquiry as a 

Way of Living and Learning, open to all instructors of first-year students.
10

   

 

Also on that day, Dr. Lee met with teams from UCOL, CCI, and COB to 

address planning and implementation issues specific to each college’s 

curricular design.  Prior to April 30, the PFS administrative team collected 

materials from UCOL, CCI, and COB Prospect courses (syllabi, 

assignments, and examples of student reflection essays) and forwarded these 

to Dr. Lee to aid her preparation of questions and comments for the 

implementation teams.
11

 

 

 

ii. May consultations 

Jean Coco, the Acting Communication Across the Curriculum (CxC) 

director, worked with Dr. Lee between April 30 and May 12 to develop 

additional ideas to present to college implementation teams.
12

 During the 

week of May 12, Coco met with teams from COEN, COED, COB, and 

CCI. 

 

Each of the five college teams that worked with Dr. Lee and Jean Coco 

reported that they would make substantive changes to their SLO-related 

assignments during fall 2014 based on the experience (UCOL, COB, CCI, 

COEN and COED).   

 

c. Professional development changes for 2014-15  

The model of working intensively with individual colleges, rather than 

attempting to address all instructors through one-size-fits-all faculty 

development, was proposed and received very positively. The PFS 

administrative team, at the direction of the Steering Committee, will 

proceed with this consultative model during AY 2014-15. 

 

Consultations will supplant the need for some of the all-instructors-present 

events.  However, two half-day sessions for all instructors will still occur, 

one in November on the topic of preparing for SLO assessment and one in 

February to review the assessment data results.  In addition, there will be a 

full day or more of faculty development in May 2015 for new fall 2015 

instructors. 

  

 

B.  PFS administrative team  

                                                           
10 About 50 people attended; on the post-event feedback form 86% said the presentation covered material that 

will be useful in their work. 
11

 See Appendix D for a list of the questions developed for the college team meetings. 
12

 Coco previously conducted training workshops on reflective writing and inquiry-based learning through her 
position as CxC director and as an experienced instructor in the University’s First Year Writing Program (whose 
curriculum is based upon inquiry). She brought this expertise to PFS as a member of the PFS administrative team in 
2013-14.   
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The PFS administrative team met biweekly throughout AY 2013-14.  During that time 

the team began to develop the Prospect marketing and communication plan, prepared for 

Steering committee meetings, planned faculty development in accordance with Steering 

committee guidance and preferences, and discussed and acted upon other issues relevant 

to the administration of the program.  This model will continue for the AY 2014-15. 

 

 

C.  PFS Steering Committee  

The Steering committee met 6 times during AY 2013-14.  In AY 2014-15, Steering plans 

to meet monthly to discuss and act upon policy matters.  More frequent meetings may be 

warranted during this, Prospect’s second implementation year, as more information is 

available to act upon.  It is expected that during the fall semester, in particular, 

discussions will take place about the ways that SLOs are interpreted within colleges, the 

extent to which faculty are using assessment products other than reflection essays, and 

whether this is understood to be improving the student experience (see pp. 7-8 above).  
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III. Program Outcomes 

The overarching goal of Prospect for Success program is to increase students’ engagement with 

their own education.  It is anticipated that higher levels of engagement will lead to greater 

student success in terms of progress through, and achievement in, their educational programs.  

Performance indicators such as average GPA, one-year retention rate, and earned-to-attempted-

hours ratio may gauge the impact that PFS is having on the campus as a whole.   

 

For the fall 2013 FTFTFR
13

 cohort:
14

  

  

Students in fall 2013 PFS courses intend to return to UNC Charlotte for their sophomore 

year at a significantly higher rate than students who did not have Prospect courses.
15

  This 

is the most important finding in terms of difference between the two groups. 

 

 
non-Prospect 

Prospect 
students overall 

Pre-registered for fall 2014 79.0% 84.1% 81.3% 

 

In AY 2013-14 Prospect students attempted and completed slightly more hours, on 

average, than non-Prospect students.  

 

 
non-Prospect 

Prospect 
students overall 

AY 2013-14 mean Earned Semester 
Hrs 25.83 26.95 26.34 

AY 2013-14 mean 
Earned/Attempted Hrs Ratio  0.88 0.90 0.89 

 

 

Students who took PFS courses in fall 2013 were only slightly less likely to withdraw 

from courses in that semester than non-Prospect students. In spring 2014, Prospect 

students were slightly more likely to withdraw from courses than non-Prospect students.  

However, neither of these differences is substantively significant.  

 

 
non-Prospect 

Prospect 
students overall 

Fall 2013 6+ 'W' hours 1.7% 1.4% 1.6% 

Fall 2013 ALL 'W' hours 1.0% 0.6% 0.8% 

  
  

  

Spring 2014 6+ 'W' hours 2.3% 2.4% 2.4% 

Spring 2014 ALL 'W' hours 1.1% 1.4% 1.2% 

                                                           
13

 First-time-in-college, full-time freshmen 
14

 The original assessment plan called for including DFW rates for top 40 freshman courses as well. The 2013-14 
information was not available at the time of writing but will be included in future reports. 
15

 These data suggest that the first-to-second-year retention rate for the fall 2013 cohort will be higher for 
Prospect (vs non-Prospect) students; that figure cannot be officially calculated, however, until the fall 2014 census 
date.   
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Students in fall 2013 PFS courses were slightly less likely to be on academic probation or 

to be suspended than their non-Prospect counterparts.  

 

 
non-Prospect 

Prospect 
students total 

Probation Fall 2013 semester 10.3% 10.0% 10.2% 

Probation Spring 2014 semester 4.3% 3.9% 4.1% 
Suspended Spring 2014 

semester16 3.9% 3.3% 3.6% 

 

 

In spring 2014, Prospect students had a slightly higher mean GPA than non-Prospect 

students, but on the whole GPA is not significantly different between the two groups.   

 

 
non-Prospect 

Prospect 
students overall 

Fall 2013 mean GPA 2.98 3.01 2.99 

Fall 2013 median GPA 3.20 3.20 3.20 

Spring 2014 mean GPA 2.66 2.81 2.73 

Spring 2014 median GPA 3.00 3.07 3.00 

AY 2013-14 mean CumGPA 2.91 2.97 2.93 

AY 13-14 median CumGPA 3.11 3.13 3.12 

 

 

 

Overall, Prospect for Success is associated with positive performance on student success 

measures in the first year.
17

  Expected retention into the sophomore year is significantly 

improved, academic suspension is less common, and progress toward degree is somewhat faster 

for PFS students.
18

  

 

Future data analysis involving the fall 2013 FTFTFR cohort will be carried out as data become 

available.  Subsequent questions to be explored include: 

 Does the difference in preregistration rate translate into a higher official retention rate? 

 Within colleges where PFS was not fully implemented, what are the differences in 

success between Prospect and non-Prospect students over time?  In colleges with full 

implementation, what are the differences in success between the fall 2012 (non-PFS) and 

fall 2013 (PFS) freshmen cohorts? 

                                                           
16

 Does not included students who appealed suspension and were reinstated 
17

 The exception is the percentage of students withdrawing from 6 or more hours in spring 2014, a finding that will 
be explored with college-by-college analysis to determine its causes. 
18

 Note, however, that the fully implemented colleges (which require all FTFTFR to take a PFS course)—CCI, COB, 
COED, and COEN—include those with higher admissions standards. In these colleges, the positive effects of PFS on 
student success may be hard to tease out from the condition of simply entering college with a stronger academic 
record.   
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 Do positive effects of PFS continue throughout the students’ college career? For 

example, does the increased first-to-second year retention yield higher rates of 4- and 6-

year graduation for Prospect students? 

 Are the effects of the PFS experience the same for students regardless of race, gender, 

and socioeconomic status?  

 Is there any association between a student’s performance on Prospect SLO assessments 

and his academic performance in later semesters? 

 Is there a difference in 4- and 6-year graduation rates between PFS and non-PFS 

students? 

 Do PFS students choose majors earlier and/or change majors less often than non-PFS 

students?  
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Prospect for Success  

Student Learning Outcome #1 

Commitment to Success 

 

Learning Outcome 
 

Students will identify comprehensive, realistic, and meaningful goals for their collegiate 

experience, develop intentional strategies for achieving those goals, and revise their goals 

in light of experience. 

 

Suggested Common Assessment Prompt 

Students complete a two-part assignment.  Part one is early in the fall semester and requires a 

student to identify  

a) his/her passion and goals  

b) the elements of the collegiate experience that are needed to achieve those goals 

c) the specific elements that need to be achieved in the first semester/year  

d) the support networks the student plans to employ 

 

Part two comes at the end of the semester or year and requires the student to reflect on his/her 

initial statement and to  

a) reassess his/her passion and goals 

b) restate the elements of the collegiate experience needed to achieve those goals 

c) reflect on how a) & b) have changed based on experiences in the first 

semester/year 

 

Part two can be assessed with the evaluation rubric below. 

 

 

Commitment to Success 

Dimension 0 1 2 3 

Goal Setting No evidence Goals are not specific, 

realistic, or well 

informed 

Goals are somewhat 

specific, realistic, or 

well informed 

Goals are specific, 

realistic, or well 

informed 

Strategies No evidence Articulates a limited 

number of vague 

strategies for 

achieving goals 

Articulates strategies 

for achieving goals 

Articulates several 

specific strategies for 

achieving goals 

Self-

Understanding 

No evidence Shows minimal 

understanding of own 

values, skills, and 

interests in setting and 

achieving goals 

Shows understanding 

of own values, skills, 

and interests in setting 

and achieving goals 

Shows strong and 

self-reflective 

understanding of own 

values, skills, and 

interests in setting and 

achieving goals 
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Prospect for Success  

Student Learning Outcome #2 

Inquiry 
 

Learning Outcome 
 

Students understand inquiry as an open-ended pursuit of knowledge, driven by curiosity, 

which builds a foundation for future learning. 

 

Suggested Common Assessment Prompt 

Students are assigned an inquiry project.  The particular topic, sources and methods for this 

project are unique to each QEP curriculum, but there are commonalities to the underlying 

approach that is taken in pursuing inquiry:  

 an emphasis on developing and then refining a question 

 exploration of sources, material, and approaches in order to make meaning and 

understanding through the chosen line of inquiry 

 the generation of conclusions, insights, and ideas as a result of inquiry 

 
As part of the assignment, students write a reflection on the inquiry process based on the following 

prompt.  This reflection can be assessed with the rubric below.   

 How did you choose your topic for inquiry (or, ‘approach to a problem’)? 

 How did you conduct inquiry and in so doing refine and adapt your topic/problem/question? 

 How did you assemble information/results/efforts in order to craft a conclusion/solution/answer? 

 What did you learn? What new knowledge, insights, or ideas did you generate by undertaking this 

inquiry process? 

 What’s next? How could you apply the methods, skills, and knowledge developed during this 

inquiry process to other problems? 

 What new questions or problems have emerged out of your work? 
 

 

Inquiry 

Dimension 0 1 2 3 

Exploratory 

Process 

No 

evidence 

Describes inquiry as 

narrowly focused and 

static with limited 

evidence of the 

exploration of new 

material 

Describes inquiry 

with some evidence 

of breadth and 

adaptation with some 

evidence of exploring 

in new material 

Describes inquiry in 

terms of an evolving 

set of questions that 

shows exploration in 

new material 

Connections No 

evidence 

Makes few 

connections 

Makes some 

connections 

Makes multiple 

connections 

Analysis/Synthesis No 

evidence 

Describes 

analysis/synthesis in 

terms of lists or 

formulas 

Describes 

analysis/synthesis in 

terms of organizing 

evidence 

Describes 

analysis/synthesis in 

terms of identifying 

underlying patterns in 

evidence to generate 

conclusions 
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Prospect for Success 

Student Learning Outcome #3 

 Cultural Awareness 
 

Learning Outcome 
 

Students will demonstrate an understanding of themselves, and of others, as individuals 

whose world view and capacities are shaped by culture and experience as well as an 

understanding of the need to navigate difference in order to take advantage of 

opportunities and resolve conflicts. 
 

Suggested Common Assessment Prompt 

Students complete an assignment that will, necessarily, require interaction with or consideration 

of individuals who are different from themselves.  The particular nature of the assignment will 

vary depending upon the QEP curriculum, and the interactions with ‘difference’ could come 

from the project, within a group of students assigned to the project, or both.  As part of the 

assignment, students reflect on what they learned about themselves and others in the process of 

completing the assignment.   
 

A reflection essay written in response to the following prompt can be assessed with the 

evaluation rubric below. 

 What assumptions did you bring to the assignment/experience, where did those 

assumptions come from, and how did those assumptions shape your reactions and 

learning? 

 What did you understand about your own world view and capacities as a result of the 

assignment? 

 What did you understand about the worldview and capacities of others? 

 How were you able to navigate the differences you encountered either in the sense of 

resolving mutual misconceptions or leveraging multiple perspectives of those involved? 

 

 Cultural Awareness 

Dimension 0 1 2 3 

Awareness No evidence Minimally aware of 

how values and 

perspectives are 

shaped by culture and 

experience 

Aware of how values 

and perspectives are 

shaped by culture and 

experience 

Strongly aware of 

how values and 

perspectives are 

shaped by culture and 

experience 

Openness No evidence Interprets and 

interacts from 

personal point of 

view only 

Interprets and 

interacts with some 

consideration of other 

points of view 

Interprets and 

interacts with some 

consideration and 

understanding of 

multiple points of 

view 

Navigating 

Difference 

No evidence Limited evidence that 

student recognized 

his/her responsibility 

for navigating 

differences 

Evidence that student 

recognized his/her 

responsibility for 

navigating 

differences 

Strong evidence that 

student recognized 

his/her responsibility 

for navigating 

differences 
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Responses to selected questions from PFS survey 
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Indirect measures of Commitment to Success 
 

1. Right now, which of the following statements best describes the status of your educational 

goals while at UNC Charlotte? 

 
 4th week 15

th
 week 

I am not sure that I want to finish a 4-year degree. 1% 1% 

I know that I want to get a 4-year degree but am not sure in 

what area, and am not sure how to achieve that goal.  

9% 7% 

I know that I want to get a 4-year degree and have narrowed 

my choices. I have some plans on how to achieve that goal. 

31% 18% 

I have a specific 4-year degree in mind, and I have some 

plans on how to achieve that goal. 

37% 36% 

I have a specific 4-year degree in mind, and I have clear plans 

about how I will achieve that goal. 

22% 38% 

 

 

2. Right now, how confident are you about your ability to monitor your progress toward your 

educational goals while at UNC Charlotte? 

 
 4th week 15

th
 week 

Not at all confident 1% 1% 

A little confident  9% 3% 

Moderately confident 32% 26% 

Mostly confident 48% 52% 

Extremely confident 10% 17% 

 

 

Indirect measures of Cultural Awareness 
 

3. Right now, how comfortable are you about engaging in each of the following: 

 

a. interacting with someone who is of a different identity (eg gender, race) 

 
 4th week 15

th
 week 

Not at all  1% 0% 

A little  2% 2% 

Somewhat 9% 6% 

Mostly  28% 31% 

Extremely  60% 61% 

  
b. interacting with someone who has had different life experiences (eg family, geography) 

 
 4th week 15

th
 week 

Not at all  0% 0% 

A little  2% 1% 

Somewhat 8% 7% 

Mostly  28% 31% 

Extremely  62% 62% 
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c. navigating differences to resolve misconceptions 

 
 4th week 15

th
 week 

Not at all  1% 0% 

A little  4% 2% 

Somewhat 16% 19% 

Mostly  37% 37% 

Extremely  42% 42% 
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APPENDIX C 

 
NSSE items to be analyzed for indirect SLO assessment 
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1.  In your experience at your institution during the current school year, about how often have 

you done each of the following? 

 
f.  come to class without completing readings or assignments 

o.  Talked about career plans with a faculty member or advisor  

 

Commitment to success 

a.  Asked questions in class or contributed to class discussions 

d.  Worked on a paper or project that required integrating ideas or 

information from various sources 

 

Inquiry 

e.  Included diverse perspectives (different races, religions, genders, 

political beliefs, etc) in class discussions or writing assignments 

 

u. Had serious conversations with students of a different race or 

ethnicity than your own 

 

v. Had serious conversations with students who are very different 

from you in terms of their religious believes, political opinions, or 

personal values 

 

Cultural awareness 

 

 

 

6.  During the current school year, about how often have you done each of the following? 

 
e. Tried to better understand someone else’s views by imagining 

how an issue looks from his or her perspective 

 

Cultural awareness 

 

 

 

7. Which of the following have you done or do you plan to do before you graduate from your 

institution? 

 
a.  Practicum, internship, field experience, co-op experience, or 

clinical assignment 

 

Commitment to success 
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College Team Consultation Protocol 
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UNC-Charlotte Prospect for Success College Team Consultations 
With Virginia S. Lee, Ph.D., Virginia S. Lee & Associates 
 

Prospect for Success Curriculum Elements 
 
Structure 
1. Be centered around a curricular experience involving formal academic credit 
2. Include some extension of activities into the spring semester 
3. Include opportunities for small group interaction (25 students or fewer) 
 
Student Learning Outcomes 
1. Address QEP student learning outcomes—commitment to success, inquiry and self and cultural 

awareness—by including content coverage, activities and assignments that develop students’ 
capacities vis-à-vis those outcomes. 

2. Generate student work—most commonly responses to reflection prompts—that can be 
used to directly assess student mastery of the SLOs. 

 
Connections 
1. Reference a common language to underscore the connections between classroom experience 

and university-wide efforts such as orientations, etc. 
2. Create intentional connections between the curriculum and the advising process 
3. Include co-curricular experiences that help students become aware of the value of 

opportunities for academic, professional and community involvement. 
4. Include at least one close partnership with support units to connect students to university 

resources that can support their success. 
 

Possible Questions for Consideration 
 
1. Briefly describe the context (e.g., course, advising, co-curricular, partnership) for the reflection 

prompt. 
 
2. What are you struggling with at the moment? What questions do you have? 
 
3. How are students likely to experience the Prospect for Success curriculum elements (see 

above)? What will the elements look and feel like from a typical student’s point of view?  
 
4. How have you interpreted/integrated the SLOs into the course? Specifically, what do you mean 

by INQUIRY and how do students experience it? 
 
5. How do course activities/experiences bring about the SLOs? How do the 3 SLOs and associated 

activities support one another?  
 
6. How do you help student become aware of the SLOs and how the course experiences support 

them and their connections?  
 
7. How do you help students become aware of the connections between the formal course 

experiences, co-curricular experiences, links with support units and advising? 
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8. In what ways does the reflection assignment help students to become more aware of 
these connections? Will the expectations of the reflection assignment be clear to 
students?  

 


