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Commitment to Success 
 
Learning Outcome 
 

Students will identify specific and realistic goals for their collegiate experience, develop or exhibit 
strategies for achieving those goals, and recognize the need to make change in light of experience. 
 

Students who are active partners in the learning experience have the ability to identify who they 
want to become and the skills, knowledge, and motivation needed to get there.  Commitment to 
success is obviously important on a small scale (for example as it relates to academic 
performance in a single course) but for the purpose of Prospect for Success the focus is on a 
commitment to success as evident on a more holistic scale of the student’s collegiate experience 
and beyond. 

 
 

Commitment to Success 
Dimension 0 1 2 3 

Goal Setting No 
evidence 

Goals are stated but 
they are not specific or 
realistic 

Goals are somewhat 
specific and realistic 

Goals are specific and 
realistic 

Strategies No 
evidence 

Articulates only vague 
strategies for 
achieving goals 

Articulates a few 
specific strategies for 
achieving goals 

Articulates several 
specific strategies for 
achieving goals 

Experience  
à change 

No 
evidence 

Shows limited 
recognition of the 
need to make changes 
in light of experience 

Recognizes the need to 
make changes in light 
of experience 

Recognizes and 
specifically describes the 
need to make changes in 
light of experience 

 
 
Assessment Suggestions 
 
1.   Reflection on semester’s work: Students complete an assignment early in the semester in which they have to 
articulate goals and strategies.  During the semester, students engage in activities and/or complete assignments 
that require them to refer back to their original statement and incorporate modifications.   Towards the end of the 
semester students refine and revise their goals / strategies statements and reflect on the changes they have made.  
This last assignment is the artifact used for assessment.   
 
2.  Portfolio w/ summary analysis:  Students do various assignments during the semester that require them to 
describe the impact of specific experiences, activities, interactions on their goals and strategies.  Each of those 
assignments goes into the portfolio, and at the end of the semester students are given an assignment that requires 
them to reflect on how these assignments (or selected assignments) served to develop their thinking re goals and 
strategies.  This final reflection is the artifact used for assessment. 
 
3.  Portfolio w/o summary analysis:  As above except that students simply collect all of these assignments in a 
portfolio they submit at the end of the semester.   Instructors will have designed the assignments so that it is 
possible to use the rubric to score the totality of students’ work vis a vis the outcomes. 
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Inquiry 
 
Learning Outcome 

Students understand or experience inquiry as an open-ended process that explores evidence and/or 
approaches to generate ideas / conclusions 
 

Students who are active partners in the educational experience are intrinsically curious.  They 
understand that knowledge is made rather than simply received.  They also are on their way to 
mastering the process of inquiry by means of which knowledge is constructed.  

 
Inquiry 

Dimension 0 1 2 3 

Exploratory 
Process 

No 
evidence 

Discussion and/or 
results indicate that 
the focus of inquiry 
was static and 
narrowly focused 

Discussion and/or results 
indicate that the focus of 
inquiry evolved to some 
degree 

Discussion and/or results 
indicate that the focus of 
inquiry evolved  

Evidence / 
Approaches 

No 
evidence 

Discussion and/or 
results indicate limited 
exploration of 
appropriate evidence 
or approaches 

Discussion and/or results 
indicate some 
exploration of 
appropriate evidence or 
approaches 

Discussion and/or results 
indicate substantial 
exploration of 
appropriate evidence or 
approaches 

Originality  

No 
evidence 
(derivativ
e) 

Limited evidence of 
originality in 
discussion or results of 
inquiry  

Some evidence of 
originality in discussion 
or results of inquiry 

Strong evidence of 
originality in discussion 
or results of inquiry 

   
Assessment Suggestions 
 
1.   Inquiry project w/ reflection: Students do an inquiry project – a structured, multi-step process of developing 
questions, exploring evidence, and presenting conclusions and further questions.  This can be research, design, 
performance, whatever is appropriate for the field.  Along with the inquiry project itself, students turn in a 
summation of their experience with the inquiry process that is designed to elicit their understanding of how 
inquiry works.   (Note responses to this prompt are likely to be better if the incremental steps in the inquiry 
process include opportunities for students to reflect on what they are learning about how inquiry works.)  The 
summation (not the inquiry project itself) is what is used as the artifact for assessment. 
 
2.  Inquiry Project w/o reflection: Students do an inquiry project – a structured, multi-step process of developing 
questions, exploring evidence and presenting conclusions and further questions – this can be research, design, 
performance, whatever is appropriate for the field.  Instructors will have designed the inquiry project so that the 
final product manifests the developmental inquiry processes called for in the rubric.   
 
3.  Portfolio w/ summary analysis:  Students do various design / inquiry assignments during the semester.   Each 
assignment is placed into the portfolio, and at the end of the semester students prepare a reflection in response to a 
prompt that asks them to select assignments and describe how those illustrate what the student now understands 
about the process of inquiry 
 
4.  Portfolio w/o summary analysis:  As above except that the specific assignments that comprise a student’s 
portfolios will have been designed to enable instructors to use the rubric to assess the student’s grasp of the 
inquiry process. 
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Cultural Awareness 
 
Learning Outcome 
 

Students will demonstrate an understanding of themselves, and of others, as individuals whose 
worldview and capacities are shaped by culture and experience and a willingness to take the 
worldview and capacities of others into consideration. 

 
Students who are active partners in the educational experience are aware.  This awareness has two 
aspects.   On one hand they are able to see themselves from “outside” in the sense of 
understanding how culture and experiences have shaped their own pre-dispositions, values, 
expectations, and capacities.  On the other hand they are able to appreciate others from the 
“inside” in the same fashion.  Being culturally aware allows a student to be open when interacting 
with others. 
 

 
Cultural Awareness 

Dimension 0 1 2 3 

Awareness of 
self 

No 
evidence 

Limited awareness of 
how culture and 
experience shape own 
perspectives and 
capacities  

 Some awareness of how 
culture and experience 
shape own perspectives 
and capacities 

Strong awareness of 
how culture and 
experience shape own 
perspectives and 
capacities 

Awareness of 
others 

No 
evidence 

Limited awareness of 
how culture and 
experience shape 
others’ perspectives 
and capacities 

Some awareness of how 
culture and experience 
shape others’ 
perspectives and 
capacities 

Strong awareness of 
how culture and 
experience shape others’ 
perspectives and 
capacities 

Openness No 
evidence 

Limited consideration 
of multiple points of 
view 

Some consideration of 
multiple points of view 

Strong consideration of 
multiple points of view 

 
Assessment Suggestions 
 
1.   Interaction Experience w/ reflection: Students do an assignment (set of assignments) that will, necessarily, 
require interaction with or consideration of individuals who are different from themselves.  The particular nature 
of the assignment will vary depending upon the Prospect curriculum.   Moreover, the interactions with 
‘difference’ could come from the project per se, or from the fact that students are working in a diverse group, or 
both.  As part of the assignment (or at the end of the semester) students must summarize what they have learned 
about themselves and others in the process of completing the assignment.  
 
2.  Interaction Experience w/o reflection: Students do an assignment (set of assignments) that will, necessarily, 
require interaction with or consideration of individuals who are different from themselves.  The particular nature 
of the assignment will vary depending upon the Prospect curriculum.   Moreover, the interactions with 
‘difference’ could come from the project per se, or from the fact that students are working in a diverse group, or 
both.   Instructors will have designed the interaction experience assignments so that the final product manifests 
the awareness and openness called for in the rubric.   
 
3.   Portfolio w/ summary analysis:  Students do various cultural interaction assignments during the semester.   
Each assignment is placed into the portfolio and at the end of the semester students prepare a reflection in 
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response to a prompt that asks them to select assignments and describe how those illustrate what they now 
understands about awareness and openness. 
 
4.  Portfolio w/o summary analysis:  As above except that the specific assignments that comprise a student’s 
portfolio will have been designed to enable instructors to use the rubric to assess the student’s grasp of the 
awareness and openness. 
 
 


